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The beginning of
MUS-E
The MUS-E project was initiated in 1993 by Yehudi Menuhin (1916 – 1999), an
outstanding violinist and humanist, together with Werner Schmitt, director of
the Bern Conservatory, and Marianne Poncelet. Yehudi Menuhin envisioned a
Europe where more and more people of various nationalities and cultures live
and make it their place of belonging. He was convinced by his own experience
that the path of art is the path to communicate, to understand, thus, to coexist
in a peaceful way. He found the context to implement this vision in education,
as the basis of society.
By implementing art and practicing the arts daily from the earliest age, MUS-E
reinforces school education and personal development. It thereby promotes
inclusion, respect and diversity and encourages dialogue and togetherness in
a transcultural society.

Having had long experience with my own schools, I have felt, more
and more strongly, the importance of giving every child a background
of example and activity which might stimulate its own longings and
potential.
In the autumn of 1994, I launched a project known as MUS-E: Musicin-Europe. However, it is much more than that name implies.
… I mean especially those schools where problems of racial
intolerance and other prejudices hold sway, at the expense of the
normal development of the child’s emotions, intellect and energy. …
… The situation varies from country to country but each has schools,
usually in the most deprived neighbourhoods.

Yehudi Menuhin - "The Unfinished Journey"
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Fields of action
In alignment with The United Nations Convention on the Rights of the Child
(CRC 1989, Articles 28, 29, 30, 31), MUS-E gives priority to investment in one of
the basic building blocks of society, which is school education. Art and school
education mutually enrich one another while having a strong impact on social
dynamics.
MUS-E helps schools to open up to the outside world: the neighbourhood, the
town, cultural and social life and to involve families in their children’s
development.
MUS-E focuses on mutual respect and it is intended for all children. Up to now,
it has targeted children living in districts where there are significant risks of
social exclusion and where schools have to cope with multiculturalism and
acute societal problems and high social vulnerability.
Participating schools are open to transcultural dialogue and can belong to all
types of educational networks, independent of pedagogical approach.
In its present form, MUS-E is targeted at primary schools, with a possible
extension to nursery schools, secondary schools and special schools.
MUS-E creates and provides a platform
for artists, enabling them to explore
more opportunities to fulfil their role in
society.
MUS-E is established at European level,
which makes it possible to build
connections between children, artists
and teachers in all the participating
countries and regions.
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The approach
Professional artists translate their own art practice into long-term processes of
art experiences that generate a flow of co-creation in a school environment in
which participants are invited to participate. Three fields of activity are
interconnected in the MUS-E programme: artistic, pedagogical and social.

ARTISTIC

PEDAGOGICAL

SOCIAL

The MUS-E programme
is an effective addition
to existing music and
art classes offered by
schools.

Provides support for
teaching art disciplines
other than the school
curriculum.

MUS-E has targeted
children especially
living in districts where
there are significant
risks of social
exclusion.

THE MUS-E METHODOLOGY
The methodology used in MUS-E activities focuses on the power of
direct experience to increase know-how, which results in
knowledge. It is not a question of being taught, but rather,
experiencing art and learning from each other as equals. This
methodology centres on the person: art is at the service of
children by activating their resourcefulness, both as individuals
and as social beings.
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MUS-E
ASSOCIATIONS
The MUS-E Network currently comprises the national associations of Belgium,
Cyprus, Germany, Hungary, Italy, Kosovo, Liechtenstein, Portugal, Spain
and Switzerland. The Network also counts 2 national associations outside
Europe: Israel and Brazil. MUS-E Switzerland is the oldest association,
founded in 1993 and still led by IYMF Board Member Werner Schmitt.
Other MUS-E Associations founded in the first decade of the network include
Hungary (MUSE Magyarország - 1994), Portugal (Associação Yehudi Menuhin
Portugal - 1996), Italy (MUSE Italia - 1999), Spain (Fundación Yehudi Menuhin
España - 1999), and MUS-E Belgium (2000). More recent associations are MUSE Israel (MUS-E Israel Education programs in the Arts - 2008), MUS-E Kosovo
(2009), MUS-E Germany (2013) and MUS-E Cyprus (2018). In 2019, MUS-E Brazil
(Cultural and Educational Center for the Development of Citizenship - MUS-E)
joined the network.

THE INTERNATIONAL
MUS-E COUNCIL
The International Yehudi Menuhin Foundation is responsible for
the international coordination of MUS-E. This includes promoting
and sharing best practices and common tools, plus facilitating
international exchange between participating schools and artists.
Set up in 2000, the International MUS-E Council (IMC) comprises
national MUS-E coordinators and Foundation staff who guide the
evolution of the programme, developing common areas of
collaboration, from training of artists to art education research.
The International Yehudi Menuhin Foundation together with the
IMC are working to expand the MUS-E network.
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MUS-E TODAY
Over the years, MUS-E has evolved into an international network composed of
associations of different sizes, structures, and activities, while keeping the
guidelines and vademecum of Yehudi Menuhin at the heart of their action.
MUS-E, although being original and innovative at its creation, had to adapt
and evolve with our societies and to respond to the issues of inclusion that
arise in the different countries where we are present.
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European projects as a lever for
innovation and collaboration
In addition to their local and national activity, MUS-E associations often
improve their cooperation and build capacity as a network thanks to EU
funded programmes, mainly Erasmus+ and Creative Europe.
The Fundacion Yehudi Menuhin Espana initiated a series of European
projects involving MUS-E organizations with the aim to train teachers and
artists in the acquisition of the necessary skills to internalize MUS-E
Methodology. Over the years, more than 1000 teachers and artists have been
involved in projects such as Arte para la Motivacion, Integr-Arte, Arte por la
Convivencia, Creando Puentes, Capacit'Arte or EDUCARTE to name a few.
Creando Puentes is a project for the exchange of
successful practices between entities that work on the
common European heritage as a nexus of union,
uniting entities from Spain, Germany, Italy, Portugal
and Belgium. Creando Puentes wants to promote
social inclusion and improve the acquisition of key skills and competences in
minors through close work between schools and museums in 9 European
municipalities (Madrid, Mérida, Ceuta, Milan, Bologna, Florence, Lisbon, Ghent
and Mannheim).
CapacitArte is a training project for professionals in
the artistic-pedagogical world that allows them to
extend and develop their skills in active non-formal
methodologies from art, creativity and culture.
MUS-E ON STAGE was one of the 10 Creative
Europe projects selected under the Music
Education and Learning Call in the framework of
the Preparatory Action “Music Moves Europe” for
the improvement and a better access to music
education for primary school children from disadvantaged and migrant
backgrounds in Europe. Musicians from Belgium and from Portugal
collaborated together and created a unique music repertoire which was the
basis for music workshops in primary schools of Europe. More than 250
children beneficiated from the project and created a unique virtual choir on a
musical piece of the repertoire.
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Recently, the Associação Yehudi Menuhin
Portugal initiated the project MUS-E Live
Friends (Erasmus+) with the involvement of
Fundación Yehudi Menuhin España, MUS-E
Germany, and MUS-E Hungary. MUS-E LiF aims
to connect basic education classes (6-10 years)
from 4 European countries within the MUS-E
tschool network using modern synchronous and asynchronous digital
communication tools. Therefore, the MUS-E LiF will integrate actors from the
teaching sector (teachers, students and assistants) and actors from the culture
and creativity sector (MUS-E artists).
The International Yehudi Menuhin Foundation also
initiates European project and involves the MUS-E
organisations to strengthen and extend the network
activities.
For instance, IYMF coordinated the META Project
(Minorities Education through the arts, Erasmus + project
running from 2016 until 2019) in collaboration with the
MUS-E Network in Belgium, Italy, Germany, and Spain.
Another great collaboration was the International
MUS-E Festival. Every day from July 19 until August
8th, MUS-E organisations from Germany, Italy,
Switzerland, Hungary, Portugal, Spain, Belgium, Brazil,
and Israel presented the work of artists that lead
activities locally aiming at promoting equal access to
culture and the arts. This festival was a way to
promote all social initiatives and artistic creations that
happen within the MUS-E network, support MUS-E
artists in sharing their work and raise awareness about
all MUS-E network activities and missions.
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2020-2021 and the impact of
the covid-19 pandemic
While the challenges of creating a
more cohesive society are still
present,
Covid19
has
add
unprecedented difficulties to each
MUS-E Association. When we
thought, due to the considerable
difficulties in all the countries where
MUS-E is active, that MUS-E artists
will not be able to enter schools
anymore or that the schools we are
working with will drop the
programme, it is quite the opposite
that took place and more demands
appeared.

"Arte Contra El Coronavirus"
SPAIN
For public health reasons, Art cannot
now be performed in traditional spaces,
from schools to theatres or auditoriums,
although human inventiveness is finding
other ways. But confinement is timelimited. When we overcome this
emergency situation, the world will not
go back to the way it was before, and to
reconsider the frenzy of movement and
in communication of today’s world, art
in all its dimensions has to play a
decisive role. That is why we emphasise
that in this period of confinement 'The
school is not closed, the buildings are
closed'. In this framework, the teachers
continued their work with vocation and
conviction. And with them, the artists
and collaborators of the Foundation,
who present series of video tutorials.

MUS-E Digital Project
HUNGARY
MUS-E Hungary has created 28 episodes for kids with interactive, artistic impulses and
challenges based on their age group and the content of their school curriculum.
Through this digital project they managed to:
1. Stay in touch with and provide support to MUS-E students, families, artists and
teachers.
2. Reach a wider audience and make their activities accessible to those outside of the
MUS-E program using online mediums.
3. Nourish the creativity and social needs of children during a difficult period of
physical isolation.
An additional fruit of this labour is the national grant they received in order to
continue down the path of digitalization and create a 12-episode series of short films.
© MUS-E ON STAGE, choir in Hungary
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The artists of the programme have
been able to create online courses
and artistic initiatives to keep the
children engaged in the school. The
apparition of the digital technologies
in the MUS-E Programme may have
produced a deep reflection on the
future of the programme and its
need
for
transformation
and
innovation as much as it has shed a
light on the necessity of such a
programme in Europe to build
resilient school systems.

Multimedia approach
PORTUGAL
The multimedia approach we had to
embrace due to distance learning,
although not perfect, had the advantage
of entering the children’s houses and
families. The work via the online
communication platforms allowed for a
more organized systematic contact
between full class teachers and the
MUS-E team, interweaving the contents
of the different artistic disciplines with
the contents of the classes.

Educational Booklet
BRAZIL
During the pandemic situation, all their concerns turned towards their students –
children and teenagers – and the family of their students. Because the classrooms were
suspended, they had to reinvent themselves. MUS-E Brazil organized the Educational
Booklet, a powerful educational tool used to assist teachers in teaching Afro-Brazilian
culture at school, the implemented online classes and many activities can be
performed in the Booklet itself. They are currently translating the booklet to spread this
educational tool in other countries.

© MUS-E ON STAGE, choir in Hungary
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QUANTITATIVE
DATA
13

MUS-E in a few
numbers
MUS-E is active in 12 countries around the world including: Belgium, Brazil,
Cyprus, Germany, Hungary, Israel, Italy, Kosovo, Liechtenstein, Portugal, Spain
and Switzerland.

Number of
Children

Number of
Artists

Number of
Teachers

Volume of
Activities

Belgium

3.700

50

100

5.000

Brazil

2.000

32

24

4.600

Cyprus

80

4

4

30

Germany

910

31

42

1.680

Hungary

380

28

26

707

Israel

800

4

10

300

Italy

11.853

165

1.190

14.897

560

5

5

/

19

2

1

65

972

15

/

/

33.789

133

2.464

24.435

718

82

47

1.824

55.781

551

3.913

53.538

Kosovo
Liechtenstein
Portugal
Spain
Switzerland
TOTAL
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This table provides an overview of the local impact of each of the MUS-E
National associations in terms of the number of children schooled using the
MUS-E methodology, the number of MUS-E artists and teachers participating,
the number of cities where they are present, the number of schools where
they are active and the number of national, regional or local staff.

Number of
Cities

Number of
Schools

Number of Number of local
National staff or regional staff

28

60

9

/

12

26

3

25

2

2

4

4

9

17

3

8

6

8

6

2

3

10

5

5

13

131

3

26

5

5

2

/

1

1

8

8

4

7

1

3

104

167

9

12

23

38

2

3

210

472

55

96
15

MUS-E in a few
numbers

55.781
children

551
Artists
210
cities

16

3913
teachers
12
countries
472
schools
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GOOD PRACTICES
FROM THE NETWORK
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MUS-E & ADVOCACY
Advocacy refers to the act of supporting a cause, idea or policy and convincing
the right people of its importance and the need to act on it. In all countries
where MUS-E is active as well as at European level through the action of the
International Yehudi Menuhin Foundation, members use their voice and
influence to share ideas and create change. For MUS-E Members it is
important to develop advocacy to:
strengthen the programme,
create alliances,
raise awareness about the importance of social inclusion through the
arts/applying arts in education
and eventually obtain more resources to develop their projects.
On this section, we provide an overview of the members’ participation and
connection with public authorities as well as their active involvement in
national and local networks.
The European Agenda for Culture is the Union's first major text on the cultural
dimension of European integration. It refers to the challenges posed by
globalization and the social, economic, and political implications of the cultural
sector. It positions culture and creativity in the perspective of the major
European strategies and priorities, notably growth and employment. It
proposes, as has already been done in other sectors, a new governance: a
structured dialogue between the Commission and civil society and a
reinforced coordination between Member States. In the New Agenda for
Culture dating from 2018, one of the main objectives we can read is to

Support culture-based creativity in education and innovation (…),
promote the arts, culture and creative-thinking in formal and nonformal education and training at all levels and in lifelong learning.

The MUS-E Programme is fully in line with this text and has been fulfilling
these objectives in the field for nearly 30 years. While reference to education
clearly appears in the communication for culture, the importance of creativity
and the arts in the Education policies are less visible and clear.
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The MUS-E Programme is at the intersection of several fields of action as
described in the first part of this report. This explains why MUS-E association
act on different levels and different policies. Indeed, the MUS-E programme is
active and must contribute at the artistic and cultural level, at the level of
educational policies and at the level of social and integration policies.
According to their best expertise and experience, as well as in the way each
one defines itself and the priorities of actions, each one acts at different levels
in these matters.

Relationships with municipal,
regional, and national
authorities
The Fundación Yehudi Menuhin España has a great recognition and voice at
the national level where it is very active. FYME has an agreement with the
Ministry of Education and Vocational Training, with a fluid collaboration where
they bring their experience and on-the-ground activities in different working
groups and commissions. FYME also meets frequently with the 12
autonomous communities with whom they are working and have a
collaboration agreement, where follow-up commissions are established to
analyse and evaluate the work and the educational policies. FYME itself is
leading a work on child participation in education.
In Belgium, MUS-E receives support at different levels from the Flemish and
French speaking community both from the cultural and education
competence. At local level, MUS-E activities are supported by municipalities.
Both MUS-E Italia Onlus and the Associação Yehudi Menuhin Portugal
have a strong relationship with the municipalities of the cities where the MUSE Programme is developed, with a fluid collaboration in different groups and
commissions. MUS-E is therefore active in the monitoring and assessment of
the local educational policies and their analysis. In Leiria (Portugal), for
instance, MUS-E Leiria takes part in the National Art Plan implementation in
the School Group of Marrazes.
In Kosovo, the year 2020 showed great opportunities for the local
organisation especially through the implementation of the project "Promoting
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young people's cultural heritage through the Ocarina" which advocates to
involve the Ocarina in primary school books for children to learn about this
symbolic instrument in the country’s history. Through this project, MUS-E
Kosovo has been able to meet and advocate towards representatives of
Ministry of Education in Kosovo. They also receive support from Ministry of
Culture, Youth and Sports.

Membership to educational,
cultural and artistic networks
and partner organizations
Almost all the members of the MUS-E Network are also members of
organizations that keep a finger on the pulse and follow up on the latest
developments in the field that are connected to MUS-E action and
strengthening the connections. Again, depending on their priorities of action,
members take part in different fields of action in the four corners of Europe.
Most of the MUS-E members tend to priviledge the cultural approach and the
cultural action by joining national cultural networks allowing them to have a
greater voice and influence, such as the AYMP (part of the National Art Plan
and Rede Cultura 2027), MUS-E Switzerland (Member of Cultural Mediation
Switzerland), MUS-E Brazil (National Network of Points of Culture) and MUS-E
Germany (Network cultural education and Stiftung).
MUS-E Belgium is member of the Employers Federation OKO which unites
almost all arts organisations from Brussels and Flanders working
professionally across the disciplines. They meet on a regular basis in smaller
working groups focusing on specific issues or segments in the sector. This
approach helps MUS-E Belgium to proactively engage with policy and support
for the dissemination of juridical and financial knowledge. Moreover, MUS-E
Belgium is also member of the Brussels Kunsteenoverleg (BKO) and Réseau
des Arts à Bruxelles (RBA), cultural networks established in 2001.
FYME's for its part, focuses more on the field of education and social policies,
where they develop an important advocacy work, rather than in the field of
culture. They are part of PLATFORM OF ORGANIZATION OF CHILDREN AT
NATIONAL LEVEL, the group of education, participation and protection, the
Platform of the Third Sector, and the Platform of Volunteering. . They also
preside the Platform of Childhood Organizations of the Community of Madrid.
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MUS-E Hungary collaborates with the North Budapest School Disctict Center
as well as the National Network of civil society. The North Budapest School
District Center is a regional public institution part of the central educational
ministry which oversees the organizational and operational aspects of the
educational centers in the given district.

European dimension
At the European and international level, the International Yehudi Menuhin
Foundation is responsible for promoting the MUS-E network as a whole and
reminding the European institutions of the field activities and the need to
continue to support and promote them in the European policies that give
direction at national level. It is also about promoting the network through
large-scale European projects directly involving the members. To create new
opportunities for its members, IYMF has decided in June 2020 to join the
ENCATC Network.
ENCATC is a European network on cultural management and policy bringing
together over 152 educational and training centres in over 40 countries across
Europe and other world regions. Through this network, IYMF is better
informing, encouraging, and exchanging knowledge and ideas related to the
fields of education and training between our actors on the ground (MUS-E
coordinators, artists, teachers) and the European policies and agendas. IYMF
and the MUS-E associations are benefiting from a significant network of
members internationally. We also benefit from their dissemination tools, and
they are sharing our activities to their stakeholders and key contacts.

Our vision is meant to ensure equity, social inclusion as well as
active citizenship. Through our activities and statutory meetings,
we create spaces for dialogue and exchange of innovative practices,
methodologies, Europe-wide. Based on them, we intend to initiate
more cooperation partnerships and projects.
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IYMF promotes through all its activities and projects a holistic vision of
education and training fighting for the recognition of the value of the arts in
all learning. To strengthen and support its activity, IYMF is supported by the
Erasmus+ Programme for civil society cooperation in the field of education
and training which support us in pursuing the following objectives:
Raise stakeholder awareness of European policy agendas in education,
training and youth, in particular Europe 2020, Education and Training
2020, specific policy agendas such as the Bologna or the Riga-Copenhagen
processes, the European Agenda for Adult Learning, or the EU Youth
Strategy;
Increase stakeholder commitment and cooperation with public authorities
for the implementation of policies and reforms in the fields of education
and training and of youth, in particular the country-specific
recommendations issued in the framework of the European Semester;
Boost stakeholder participation in the field of education, training and
youth;
Boost stakeholder involvement in the dissemination of policy and
programme actions and results and of good practice among their
membership and beyond.

Parma 2020 Cultural Capital
Italy
Parma 2020+21 is a cultural-based territorial development programme, born from the
city’s appointment as Italian Capital of Culture for the year 2020, title that was
extended to 2021 by the “Relaunch Decree”, made by the Italian government to
support the country’s recovery following the global health emergency caused by
COVID-19.
Ever since the nomination day, on 16th February 2018, Parma 2020+21 has become a
metaphor for what the territory intends to achieve in terms of social regeneration
from today to 2030.
During the months marked by the emergency, MUS-E Parma has continued working,
reconsidering and integrating its broad and multifaceted programme, which has
confirmed to be a great project constantly in progress and open to discussing current
issues, with a solid structure that makes it able to adapt and respond to the social
emergency to which culture is today called to give an answer.
24

MUS-E &
INTERCULTURALITY
Multicultural classes are a reality nowadays. In many schools, there are
children with very diverse cultural or religious background as well as by
language. Therefore, MUS-E projects are very relevant under the aspect of
social inclusion.
Art projects are optimal formats to work with children, regardless of
origin, language and religion.
MUS-E Switzerland
Schools where MUS-E is developed are selected for serving population groups
from vulnerable contexts and at risk of social exclusion. In these schools, the
presence of children from minority cultures can be significantly noted. Each
country knows their own cultural diversity depending on the immigration
flows. The cultural diversity can be from an ethnic diversity, religious diversity,
diversity due to the migrant origin of the family, language or even an
economic aspect as it is the case for Spain and Portugal.

© MUS-E Italia Onlus
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© MUS-E Deutschland e.V.

Collaboration with School 13 Anderlecht.
Belgium
In Anderlecht, there is a very diverse
population. MUS-E Belgium work in the
School 13 Anderlecht with two classes and
simultaneously with parents. Due to
covid19, the parents were not allowed to
enter the school. We could let the ateliers
take place in a nearby cultural centre
where we could work within a safe
distance. During this project, friendships
came to existence between the participants.
The director of the school said that the
atmosphere in the morning and afternoon
at the school gate is now very relaxed and
open which is beneficial to the whole staff
and children.

In Belgium you can find in some
parts of the big cities inhabitants
from over 100 different immigrant
origins. In Liechtenstein there are
more
than
90
different
nationalities and 34% of the
inhabitants are foreigners.
In large Swiss cities (as Berne or
Basel), there are school classes
with more than 90´% children with
a migrant background. As for Italy,
about half the students are of
foreign origin or with migratory
background. Many children are
third generation immigrants.
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The largest ethnic minority in Hungary is the Roma community and this is
reflected in their classroom populations, especially in the ones located on the
countryside, outside of Budapest. And even in the Roma community there is a
rich cultural diversity with students who belong to different Roma ethnic
groups. There is also a diverse student population in Budapest, characterized
by a more recent immigration, mostly from Far and Middle East and Latin
America.

Testimony of a MUS-E Artist
Hungary
One school in Budapest hosts an extremely diverse student body where most of the
students arrived recently to Hungary and many of them are therefore still learning
Hungarian.
This is the testimony of a Mus-E artist working in such a class, where there are 6
different nationalities and languages.
“The class I was working with at Vörösmarty shool is super multicultural. I had a very
positive experience: the children helped each other a lot. I needed to implement a lot
of games that instead of verbal interaction relied on metacommunication. These
activities allowed for children who didn’t speak Hungarian to be involved as well. I
paid special attention to not allow for children to call each other ‘dumb’ if someone
didn’t understand what I was saying because of language differences.
The activities that really worked were the ones that involved movement, theatre, and
voice and sound games. For example, we created a chorus with the sounds of the sea,
where I used hand movements to guide when the children were to make sounds, to
raise and lower the volume and when they should maintain silence. The children
chose the sounds themselves, we had sounds of waves, wind, whales. It was a great
exercise to practice concentration and relieve stress because they had the chance to
yell and be loud but in an articulate way, and focus on the hand signals telling them
when there had to be absolute silence. For a movement activity, I introduced the
group to Charlie Chaplin and his characteristic walk. We played a version of musical
chairs where with our movement we had to imitate Charlie Chaplin in slow motion.
We had props of his like a hat and cane, and passed the objects around from one
child to the next, where they had to instruct the other what to do with the props. We
did a lot of activities where the focus is on movement, doing humor through
exaggeration, interacting with and paying attention to each other.”
Edit Boldizsár, MUS-E multimedia artist
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Kosovo and Cyprus have even particular situations in their community.
The majority people in Kosovo are Albanians while the minorities are serbian,
Roma, Bosniaks and Turks. While roma, bosniaks and Turkish children usually
attend the same schools, that is not the case of serbian children who attend
separate schools and have a different educational system that follows the
Serbian one. In Kosovo there are municipalities with serbian majority where
they have their own system of education. Due to this, there are very rare
contacts between children of both communities.
In Cyprus, they deal with children of minority backgrounds from India,
Pakistan and Roma. However, Cypriot national minorities suffer from “internalexclusion” because both Greek and Turkish Cypriots have only been focusing
on their intercommunal problems. This has resulted in the failure to develop a
multicultural Cypriot identity that would cross religious differences and would
have its base on the idea of Cyprus as a secular homeland that includes all its
disparate national groups who call themselves “Cypriots”.
Israel is a melting pot society composed of many different ethnic groups,
languages and religious identities such as Sephardic and Ashkenazi Jews,
Arabs of Muslim and Christian faith, Druze, Bedouins to name a few. Another
aspect of cultural diversity in Israel is the poverty: Israel has the highest
poverty rate of the developed world, with 22% of the population living below
the poverty line.
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"There is room for everyone"
Israël
The Parent-Child Center serves approximatively 360 disadvantaged families with
children ages six and younger. Reflecting the area's diverse demographics, the
Center serves families from secular and religious backgrounds, various faiths,
including Jews, Muslims, and Christians; the former Soviet Union and Ethiopia, as
well as asylum seekers and foreign workers.
Until the current COVID-19 restrictions, which dictated that only one family is
allowed to attend the therapeutic playroom at a time, parents from these diverse
ethnic groups and their children would be on the carpet at the same time,
interacting with each other. In a specific case from last year, a staff member
recounted there was a Jewish mother sitting on an exercise mat with her 1.5-year-old
son, and an Arab woman also wanted to sit on the mat. The Jewish mother said,
"There is room here for everyone."
The Center gives the opportunity for young parents from very different backgrounds
to meet each other and share common concerns regarding their children. This
naturally leads to mutual understanding and acceptance among diverse people.
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MUS-E &
ARTISTIC MULTIDISCIPLINARITY
A rich variety of
artistic disciplines
Today, throughout its activities and programs, the MUS-E Network allows
children to discover many forms of arts at school. Although the context of the
COVID-19 pandemic has led MUS-E organisations to change and adapt their
methods and ways of teaching, they managed to offer activities that covered a
large number of artistic disciplines during the year 2020 - 2021.
In light with Yehudi Menuhin intention to bring singing, music and dance at
school remains the most common artistic disciplines used by MUS-E
organisations for introducing art at school. All MUS-E organisations reported
having implemented singing and dancing activities in 2020 - 2021.
In addition, MUS-E organisations are continuously introducing children to
other artistic disciplines. This contributes to develop children’ artistic
expression and foster their creativity. For the year 2020 - 2021 a total of 31
artistic disciplines have been practiced in the 12 countries composing the
MUS-E Network.
The essential elements for the MUS-E® project are singing and
dancing. However, one should avoid using musical instruments, except
percussion. An experience of the senses is essential... It should precede
any abstract learning (alphabet) or structural (grammar) learning...
Hence the importance of drawing and painting before learning to read
and write

Yehudi Menuhin
30

This includes : Music, Dance, Percussion, Digital Arts, Photography, Film, Visual
Arts, Stop Motion, Theatre, Dramatic Expression, Mime, Architecture,
Storytelling, Puppetry, Social Circus, Multimedia Arts, Forum Theatre, Painting,
Drawing, Contemporary Arts, Sculpture, Creation of screenplays, Literature,
Creative Writing, Circus, Yoga, Plastic Arts, Art History, Capoeira, Yoga and
Martial Arts.

Coping with distance learning

Distance learning has led MUS-E organisations to change and adapt their
methods and the way of teaching art to a young audience.
Although government restrictions have been different among countries, which
allowed some of the MUS-E organisations to maintain physical activities at
school (e.g., MUS-E Belgium, MUS-E Liechtenstein, etc.), it was necessary to
implement digital alternatives in order to continue the program and ensure
access to art and creative activities to students.
In each country, the extended collaboration between MUS-E coordinators,
artists and teachers has led to the design of creative activities that students
were able to do from home. Interactive films, digital artists’ trainings, online
beatboxing sessions, online drumming on the body sessions, song
composition are some of the "distance-learning" activities that have been
imagined and implemented in 2020 - 2021 through the MUS-E Network. In
many countries trainings and capacity building in virtual tools and digital
media have been provided to MUS-E coordinators and artists in order to
facilitate online work.
All efforts undertaken by MUS-E organisations to adapt their activities to
distance learning have had positive effects on families, teachers and especially
students constituting a source of distraction, self-expression and personal
enrichment during this unusual context.
As reported by a teacher involved in MUS-E Italy projects : "(…) The word
DISTANCING has been around at all times, risking jeopardizing the work that we
teachers have tried to carry out over the past five years… The MUS-E project
was a breath of new, different air for boys and girls; the distances were also
cancelled with the use of technology and the time spent with the artists was
certainly eagerly waited."
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In addition to digital creative activities, other creative solutions have also been
developed by MUS-E organisations and artists for bringing art at home and
keeping teaching students art practices. For instance, MUS-E Germany
provided little cameras and ask children to take pictures to a special theme,
MUS-E Italy guided students into the creation of their own museum-book
where each child had to design every pages, MUS-E Hungary provided
students with physical toolkit of objects that appear in interactive videos which
gave them creative tasks on what to do with the objects, etc.
In some countries, however, it was sometimes impossible to maintain the
program during lockdown periods due to the lack of computers and Internet
access at home.

Complementing the school
curricula
Artistic activities developed through the MUS-E Network allow students to
approach different topics that are not usually covered by the school curricula.
The fact that MUS-E is free of pressure and of school grades improves the
ability to express feelings creatively and to approach important life topics in a
less stressful manner. For instance, MUS-E activities tend to encourage team
work such as children could experience and strengthen their ability of working
with a group and achieve creative results collectively.
As mentioned by most of the 12 MUS-E organisations worldwide, most of
school curricula grant very limited resources to creative disciplines. MUS-E
prior mission is thus to fight inequalities in the access to the arts and culture
between children by introducing art at school. This must contribute to develop
students’ sense of self confidence, raise several interests for the arts and
improve their motivation.
In addition, artists and MUS-E coordinators are constantly collaborating and
exchanging with teachers when designing and implementing creative
activities. All schools participating in the MUS-E program must include MUS-E
activities in their Annual General Programme.
For me MUS-E means friendship, collaboration and union of a
class that you love.
Camilla, Students, MUS-E Italia
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Artistic activities adapt to the age of the children, as well as to the educational
objectives of the teachers. Through MUS-E initiatives, teachers also acquire
new skills and knowledge for arts and new teaching methods through their
active participation in the implementation of the MUS-E program and in the
design of its activities. MUS-E also provides additional teaching resources and
insights to the teachers (e.g., participating lessons, developing trust,
strengthening positive bonds between children, promoting integration and
enhancing diversity, etc.).
During the pandemic some of the MUS-E organisations provided support to
teachers with educational support materials directly linked to the school
curricula. The close collaboration between teachers and artists helped these
later designing artistic activities that suited students learning needs.
This year has shown that the complementary between MUS-E activities and
the school curricula is essential for supporting students and teachers in the
learning process.

Using the arts to innovate
The MUS-E program is innovative by nature since it focuses on giving a
particular attention to the specificities of each child for developing its artistic
expression and creativity whereas schools disciplines often do not consider
children emotions and social backgrounds when teaching the school
curriculum.
By taking into consideration the evolving realities and needs of children,
artists and teachers MUS-E contributes to the continuous emergence of new
teaching methods and prompts new and creative ideas for interaction and
connection. Giving space and provide trainings to artists contributes to
continuously explore new art forms in order to design new creative activities
that fits children creative development and teachers’ expectations and
objectives. In a sense, innovation lies in the ability of the MUS-E program to
adapt to new methods of learning, its great ability to reinvent itself over time
(e.g., addressing the rush of digitisation, needs of distance learning, ever
diversifying student body, etc.).
Moreover, the MUS-E program aims at providing citizenships education to
students through the art practice in order to train conscious and critically
educated citizens on current and future challenges of our societies (i.e.,
environmental, social and economics challenges).
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Despite the pandemic, several innovative projects and initiatives were carried
out this year throughout the MUS-E Network. For the first time, children
artworks from MUS-E Belgium were shown in a museum exhibition (i.e.,
Museum Hof Van Busleyden, Mechelen Belgium), MUS-E Hungary introduced
a new operational form that allows children to get in touch with three
different artistic disciplines in just one year and many trainings in digital
media and resources were provided to artists and MUS-E coordinators.
MUS-E for me means happiness, love and many other things, but
the phrase more important is : By mistake you learn
Nicole, Student, MUS-E Italia

The international collaboration between MUS-E organisations allows the
exchange of artistic practices and teaching methods while opening children,
artists and teachers to the richness of other cultures. This contributes to the
emergence of innovative ideas and concepts.

It is the response and
pleasure of the children
learning to sing, dance and
live together which serve
us as a guide"
Yehudi Menuhin
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MUS-E Contacts
BELGIUM

ITALY

MUS-E Belgium
Tom Goris
info@mus-e.be
www.mus-e.be

MUS-E Italia Onlus
Rita Costato Costantini
info@mus-e.it
www.mus-e.it

BRAZIL

KOSOVO

MUS-E Brazil
Jailson Santos
projetomus-ebrasil@hotmail.com

MUS-E Kosova
Dardan Kryeziu
dardankryeziu@gmail.com

CYPRUS

LIECHTENSTEIN

MUS-E Cyprus
Teresa Dello Monaco
teresa.monaco@musecyprus.org
https://www.musecyprus.org/

MUS-E Liechtenstein
Georg Biedermann
biedermann@tak.li

GERMANY

PORTUGAL

MUS-E Deutschland e.V.
Tom Neßmann
tom.nessmann@mus-e.de
www.mus-e.de

Associação Yehudi Menuhin Portugal
(AYMP)
Leonor Cambournac
menuhinp@cnc.pt
www.aymp.pt

HUNGARY

SPAIN

MUS-E Magyarország
Andor Timar
andor.timar@mus-e.hu
www.mus-e.hu

Fundación Yehudi Menuhin España
(FYME)
Anabel Domínguez Contreras
fyme@fundacionyehudimenuhin.org
www.fundacionyehudimenuhin.org

ISRAEL

SWITZERLAND

MUS-E Israel Educational Programs
in the Arts (R.A.)
Adena Portowitz
adenap2@gmail.com

MUS-E Schweiz
Ruth Bielmann
info@mus-e.ch
www.mus-e.ch
36

37
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